
Watching how my own children played with Lego, led me to explore Lego Therapy 
to see if this was something I could adapt.
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s a practitioner I enjoy developing creative 
approaches and presented a range of these at the 
2016 National Career Guidance Show in London. 

One of these included work with Lego.

I wanted to find a way to support Year 9 students with 
choosing their GCSE options. Limited life experiences for 
many meant they found it hard to put into context the 
impact of their decision-making on their life journeys. In 
addition, some were wary of opening up in front of me, a 
complete stranger. 

I needed to find a way to disrupt not only social 
conditioning, to find out how they really felt about their 
choices but also provide them with an environment to 
explore the implications of these choices. Drawing on 
ideas found within constructivist and developmental 
theories, I considered what I could do. 

Watching how my own children played with Lego, led me 
to explore Lego Therapy to see if this was something I 
could adapt.  Lego Therapy was devised in Philadelphia 
by Daniel LeGoff and developed further in the UK by 
Dr Gina Gomez De La Cuesta (Autism Research Centre, 
University of Cambridge). It is a way of using Lego to 
support, in small groups, those with ASD and similar 
needs to develop social communication skills and 
cooperative working in a non-threatening way; this 
became my starting point.  

What appealed to me about using Lego with small groups 
of Year 9s was how it could be used as a non-threatening 
tool with which to start a conversation but also one 
which disrupted their social conditioning. By working 
together, they could explore the wider context of their 
decision making, using Lego as a narrative device to 
collectively construct notions of career with their peers. 
I could use guidance to broaden the solutions they came 
up with, including exploring any limiting assumptions, 
thus enabling me to get underneath the surface to their 
real hopes and fears. 

As I developed a structure, I moved away from the 
specific roles provided in traditional Lego Therapy, 
focusing on a narrative approach, seeking to reframe 
ideas through ‘acting them out’. Similar to Bill Law’s 
‘Three-Scene Storyboarding’.   

How does this work in careers guidance? 
A typical session with a small group of four to five Year 
9 students, runs as follows over a fifty-minute period. 
This is a simplified framework that can be adapted 
accordingly. 

Resources: 
Base board and selection of Lego elements, including 
people, hinges and bricks. Having a range of ethnically 
and gender-diverse elements across the Lego Mini 
Figure and Lego Friends ranges works best, with a few 
random accessories thrown in such as guitars, spanners 
and tools. Having a range of occupational clothes is also 
useful. Have all the pieces in bits at the start so that no 
job roles or genders are pre-defined.  

Introduction: 
Explore and disclose any agendas such as confidentiality. 
Identify needs as well as initial hopes, fears and 
expectations. Agree purpose of session.  

Ask the students: “Has anyone ever been asked what do 
you want to be when you are older?” (Singular) 

Explore answers
Ask: “How many of us like the question and how many 
dislike it?” 

Explore answers
Enable them to see how they all feel differently about 
this. Some have ideas, others may have none, some are 
confident and others fearful or have pressure from home.  
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Explain: 
“This question is a way in which, culturally, we assume 
that this is how ‘careers’ are decided and explored; by 
making a decision at about twelve or thirteen years old.” 

You can either ask them to think when (on average) do 
people really ‘decide’ or ‘settle’ upon their futures or, 
save this as challenge for later (see below).  

Challenge reality of the question: 
Ask the students to consider, “What could go wrong 
with their careers?” if they decide now, (as the question 
suggests) on one career.  

Make mock-up bridge/timeline out of Lego and ask for a 
volunteer from the group to make a representation of a 
student or themselves. 

Collectively, ask the students to explore what could go 
wrong with any career (explain how after this we will 
also look at solutions) and use the Lego to illustrate this 
(e.g. breaking the bridge to show failing qualifications). 

Let them be as creative as possible. Ideas often range 
from failing GCSEs to discussions about the labour 
market and automation. I have even had students 
discussing how relationships with others can affect 
choices. 

Caution: be sensitive, as sometimes deep-seated fears 
arise. Use your guidance skills and unconditional 
positive regard, as well as careful contracting at the start 
to keep the environment a safe place for all. 

Discuss solutions: 
Ask the students to come up with some solutions to 
avoid the potential pitfalls, to begin to build their own 
career development strategies. With each solution use 
Lego to remove threats such as prison clothes or add 
solutions e.g. reinforcing the bridge/timeline with bricks, 
to represent for example, ‘revising for GCSEs’. Encourage 
the students within this and ensure they listen to each 
other. 

Introduce the concept of job families by building 
alternative destinations (if not done so already). Do 
this by asking students to name similar occupations to 
their possible career goal and then add more bridges 
to expand ideas. Discuss backup ideas and how it is 
possible to keep open more than one career path or 
allow for change.  

Discuss pros and cons of keeping options closed or open. 
At this point there is sometimes a polarisation of opinion 
(which is ok). Some students feel by focusing on one 
thing they are more likely to succeed whereas others feel 
success is more down to keeping choices open. Neither is 
right or wrong. 

If not already done so, introduce the concept of ‘Lifespan 
Theory’, developed by Donald Super. Ask them why it is 
closer to thirty rather than thirteen, that people have a 
better idea of what they want to do (explain there are 

always exceptions). Alternatively, explore the idea of 
‘career’ as non-linear; read more at  
www.thepromisefoundation.org/guiding-principles. Use 
this as a context to discuss how to approach career when 
you have no ideas or your ideas keep changing and to a 
certain extent normalise this situation.

Reflect: 
Ask them to reflect on what these ideas might mean 
for choosing their options and researching where they 
may lead. Often they realise by using their options to try 
things out, they can begin to explore what they may wish 
to do in the future and how by choosing subjects they 
are strong in, they can increase their chances later. Many 
also realise that their choices in Year 9 won’t necessarily 
define their lives; discussions around planned 
happenstance can also occur here. 

Summary:
I see the above, not as a fixed formulaic approach but, 
rather a starting point for interesting conversations 
where the Lego facilitates the opening up of ideas, 
removes barriers between peers and the adviser and 
allows for the co-construction and exploration of what 
‘careers’ can be.  

Feedback from students, indicates that stress levels are 
greatly reduced following the group session and the 
implications of their immediate choices on their later 
careers are clearer. A wider appreciation among some of 
research and why it can be useful to be curious about the 
world and try things out, has also been found.

Our next phase of the work is to trial Lego Guidance with 
Year 6 pupils in local primary schools

I would like to thank St George’s C of E Foundation 
School, Broadstairs and The Duke of York’s Royal 
Military School, Dover for their support in piloting this 
work. 

If you would like to learn more about Lego Guidance, 
please contact me at www.cxk.org
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